Abstract. Since technology use is commendable, TPACK (Content, Pedagogy and Technology) model exemplifies its best practices in the classroom. This study, therefore, investigates to what extent can TPACK Model improve Jordanians EFL (English as a Foreign Language) students' performance in reading skill. The research followed a quasiexperimental design. The participants of the study were 66 intermediate male students from Akef Alfayez Secondary School in Amman who were distributed randomly into two intact groups: An experimental and a control group. Students in the experimental group received reading comprehension instruction by a TPACK Model trained teacher, while the students in the control group were taught by using the conventional method. The instruments used in this study were pre-test and post-test along with the developed TPACK instructional program. The results revealed positive effect of using technology in enhancing EFL learners' reading skills. Therefore, incorporating technology in EFL education needs to be considered as an effective learning tool that can boost students' level in all language skills, particularly reading comprehension, the focus of this study.
Introduction
English language has been widely used as a means of communication among people worldwide. It has dominated most fields of life as it becomes the language of science, technology, politics, social media, and education. Likewise, English has gained a considerable position in education which led to being taught as early as the age of six in Jordan. For this reason, educators are keen to improve teaching and learning of English as a foreign language on a regular basis which leads automatically to developing English language profession.
Queen Rania Teacher Academy (QRTA), established in 2009, is an independent no-profit organization dedicated to the vision of Her Majesty Queen Rania AlAbdullah to aspire in-service and pre-service teachers with the skills and assistance to understand what it means to be a teacher. It leads the enhancement in the quality of teaching and promoting education in Jordan. As we are moving toward a world where technology dominates all aspect of our life, particularly education, QRTA makes use of sophisticated technology to help teachers keep up with the explosive growth of educational methods and techniques worldwide and utilize a plethora of technological aids that address their students' interests and expectations.
Recently technological advances encapsulated the educational system in Jordan, as it is the case anywhere. For illustration, recent years have witnessed the emergence of TPACK, a modern model of teacher training, which necessitates the use of technology in language teaching and learning. TPACK is built on Shalmun's description: T for technology, P for pedagogy, C for content and K for knowledge. It acts as a platform that combines three main area of knowledge that interacts in a cyclical fashion (Ibnian, 2017) . TPACK is built on for integrating technology in education. Msishra and Koehler (2006) stated that "The TPACK framework for teacher knowledge is described in detail as a complex interaction among three bodies of knowledge: content, pedagogy and technology". In this study, the researcher claims that incorporating TPACK in language curriculum can enhance learners 'performance in the four language skills (reading, writing, speaking and listening. Bugueno (2013) discussed that TPACK framework can be designed to support the implementation of language teaching activities in EFL context. Now, technology assumes a vital role in all fields of knowledge especially in language learning. Haswani (2014, p.2) confirmed that "nowadays, Information and Communication Technology (ICT) have developed vastly. In this globalization era, the use of ICT expands rapidly in many countries and is now seen worldwide as both necessity and opportunity". Students, further, nowadays are obsessed with technology on a daily basis (Brckalorenz, Haeger, & Nailos, 2013) .
Therefore, integrating technology in English language curriculum may have fruitful ends eventually. By doing so, students can make use of different technology-oriented applications that offer great flexibility to the language teaching-learning process. In this regard, Mahdi and Al-Wasy (2016) explained how mobile phone applications played a great role in improving students' selfediting. Similarly, AlSied, and Pathan (2013) confirmed that integrating technology in language learning curriculum can lead to promising results on EFL students' performance in all language skills.
Reading and writing are two crucial building blocks of success at school. The first step that children do at school is to participate in literacy lessons, that is, to read and write. Hedgcock and Ferris (2009, p. 5) stated that "we can refer to reading and writing as literate processes because the term literacy has become a code for more complex views of what is involved in reading and writing". It is noticed that most EFL teachers in Jordan give more concern in their teaching of reading and writing. In this concern, Al-Zoubi and Bni-Younis (2015) as well as Yaseen (2018) stated that most EFL learners still struggle with reaching the minimum level of language proficiency. Jordanian learners seem unconfident when they want to read or write. This may be due to different reasons such as little exposure to the target language outside the classroom setting, lack of motivation and fear of making mistakes.
Although they are taught traditionally, English teachers in EFL context focus on reading and writing skills as a sign of good language literacy. According to the English Language National Team for General and Specific Outcomes for the English Language Curriculum in Jordan (2015, p.18) , Tenth-Grade students are expected to "read to understand and respond to written English in basic and simple guided context and write in English to convey information clearly and correctly in basic and simple guided contexts". Specifically, reading is considered a complex process in which the reader interacts dynamically with the text as he/she tries to construct meaning. During this interactive process, two information processing systems interact: the linguistic system (bottom-up process) and schematic system (top-down process). Different skills can be approached by the reader according to the English Language National Team for General and Specific Outcomes for the English Language Curriculum in Jordan stated in Teacher's Guide (2013). Kucukogly (2012) discussed that a reader can follow certain skills to comprehend the text efficiently such as predicting, making connections, visualizing, inferring, questioning and summarizing. Bojovic (2010) added to this by reporting that reading skill is a mental ability that the reader uses to understand the main message of a written text. He identified some skills that can help a reader interact with the text, construct meaning and relate the topic of the text to a wider social setting such as decoding, guessing the meaning of the difficult vocabulary, elicit meaning, questioning and drawing conclusions.
Researchers addressed the need for urgent reforms in the process of teaching the reading skill. Tahaineh (2010) , for example, claimed that introducing English as a compulsory subject in educational systems inspired most Arab governments to provoke researchers to extend their areas of research to see the effectiveness of teaching and learning English as a foreign language in the Arab context. Jordan has been the pioneer in this field. In the same vein, Alhabahbeh, Pandian and Mahfoodh (2016) discussed that equipping in-service teachers with the necessary skills and strategies will increase the effectiveness of their performance in teaching; they added that it is the responsibility of teacher education programs that should play a pioneering role in leading the change in the teaching profession in Jordan.
Through reading, communication takes place. Here, Grellet (1981) defined reading as the process of approaching a text, analyzing it, and forming a full understanding of the message that it conveys. In this regard, it is important to say that reading is not simply decoding letters, words and sentences. It is, rather, the process of interaction between the reader and the text. To facilitate his/her understanding of a text, a reader brings his prior knowledge (what he already knows about the topic of the text) to the text to construct meaning.
TPACK has been a new demand for good teaching; yet, the effectiveness of TPACK doesn't lie in the use of technology, but how to put this technology to use. It is a means to an end. It requires the teachers to know what and how to integrate technology in the teaching learning process. Also, as technology develops, this give responsibility for teachers to develop their skills in handling technology. Mishra and Koehler (2006, p. 1029) Karima (2015) explained that technology doesn't only scaffold students' language learning, but it also helps students be autonomous learners. That's to say, student can have easy and direct access to curriculum without necessary the help of teachers. For this reason, efforts and actions have been taken to disseminate ICT and make it an integral part in EFL context. In the meantime, governments worldwide spend a lot time and money for research on the role of ICT in education.
According to Kennewell (2004, p.14) , "the term ICT has become an important part in the modern world; many aspects of humans life depend on this term; it has become vital in education to integrate ICT into the teaching and learning processes ". Kennewell and Beauchamp (2003) argued that ICT is helpful for both teachers and helps learners. It helps learners to have access to the most upto-date knowledge beyond the classroom settings, work in teams, synthesize information, engage in authentic learning material, get exposed to limitless opportunities to meaningful learning contexts, etc. "Teachers also can prepare high quality material for pupils, organize a variety of resources and collaborate with colleagues in other school at times of their choice (Kennewell, 2004, p. 15) .
Further, Azmi (2017) argued that the challenges that might face educators and teachers in incorporating ICT in their teaching, the use of information technology in EFL settings can enhance students' motivation and address their passion for using technology which will be reflected on their development in language learning. He raised the following question: "Do these benefits provide tangible evidence for the improvement of English language teaching and learning; or are they just knickknacks that are beautiful rather than useful (p.2)? After this thorough argument, Azmi reported that research findings revealed that the use of ICT in EFL classroom enhances autonomous learning, maximize students' exposure to using language in authentic situations and motivate learners to help them get developed in language skills. However, Azmi continued, unless using ICT happens in a well-planned manner and considering well-defined objectives, this will be simple decoration rather than a real supplementary aid to language learning process.
Successful teachers can adopt many ways through which they incorporate technological advances and applications into EFL reading syllabus. Computers were the first technological breakthrough that increased students' interest to read. Case and Truscott (1999) reported that "students have been able to improve their sight word vocabulary, fluency and comprehension. Computers-based reading instruction allows for increased interaction with texts". Technology has advanced which paved the way for technology-based reading instruction to be practiced through different technological aids. Leu and Leu (1997) discussed that using electronic books and stories in EFL classrooms spur students' interest to read. They added that as the technology of the internet that dominated all aspects of our life, different online reading material can be integrated in students reading syllabus, such as reading online news, magazine articles, etc. Unfortunately, the traditional teacher-centered way of teaching reading comprehension still dominates the EFL teaching practices, not making use of what technology might bring to the classroom. In this regard, the student plays a passive role where the teacher dominates all scenarios of the teaching and learning situation. For illustration, He/she introduces, reads and explains the text. Assia (2012, p. 3) responded to this situation by stating that "in such case teachers leave their students ill-equipped with the necessary reading skills and strategies or any training that enable them a full involvement in the reading task and help practice extensive reading in and out of class". For this reason, EFL teachers can integrate technology in their teaching of reading to avoid such pitfalls. Kang and Dennis (1995) explained computer software and games can play an important role in enhancing students' literacy skills. A plethora of applications are designed to help EFL learners develop their spelling, grammar and word choice. They concluded that when it comes to develop EFL students 'reading ability, there are many learning experiences that EFL teachers can engage their students to help them become life-long EFL readers. Bhatti (2013) investigated the effect of using computer-assisted language learning (CALL) on improving EFL learners` reading skill. The participants of the study were ninth grade students of Kharipur Secondary School in Pakistan. The researcher followed a quasi-experimental design where an experimental and control group of the same number of male students were used. The experimental group was instructed through computer-assisted language learning (CALL) whereas the control group was taught through an instructor-led class. "While CALL research focuses on the ways by which technology shapes learners and helps them move forward in taking hold of the content knowledge" (Rahmani, Sedigi, Chegini, 2014, P. 2) , TPACK extends to develop other domains of learner's knowledge such as technological knowledge. The results showed that students who were instructed through CALL scored higher than those taught by the instructor-led class.
Based on experience in English teaching as a foreign language for more than twenty years in different educational areas in Jordan, it has been noticed that students' reading skill is unsatisfactory; specifically comprehension. In the same vein, Mourtage (2012) explained that the reading problems of Arab EFL students vary and their reading competence seems to be below the threshold level. Correspondingly, the positive impact of technology on foreign language teaching and learning is stressed by many experts (e.g. Azmi, 2017; Solano, Cabrera, Ulehlova, and Espinoza 2017; Motteram, 2013) . Accordingly, integrating technology may play an important role in improving students' performance in reading. The current study aims at investigating the effect of using QRTA teachers' use of TPACK on improving Jordanian students' performance in reading in Amman Educational Area. As such, this study seeks to answer the following question: -Are there any statistically significant differences (α=0.05) on 10 th grade reading test scores that are attributed to the teaching method (TPACK-based instructional program vs. conventional) ? This study intends to be significant as it adheres to the guidelines of teaching English in Jordan carried out by MOE (Ministry of Education) that focus on developing students' reading a skill that enable them to express themselves in English. Also, this study tends to be significant for textbook writers so that they may utilize the findings of this study in integrating technological advances, such as TPACK, in the English curriculum which would help provide a positive learning environment and enhance students' motivation because of the features that technological aids provide such as animation, graphics, video, audio and son. Further, this study tends to be significant for the participating students per se as the potential enhancement of their reading is very probable. Finally, this study may be significant for other researchers as it will fill in the gap in TPACK research on reading in EFL setting.
Purpose of the Study
The current study aims at investigating the effect of using QRTA teachers' use of TPACK on improving EFL Jordanian tenth grade students' performance in reading and writing in Amman Educational Area.
Question of the Study
This study seeks to answer the following question: 1-Are there any statistically significant differences (α=.05) on 10 th grade reading test scores that are attributed to the teaching method (TPACK-based instructional program vs. conventional)?
Limitations of the Study
The current study will be limited to EFL male tenth-grade students at Akef Alfayez School, an MOE (Ministry of Education) school in Amman Educational Area. Also, the findings will be limited to the instruments and time that will be used in this study as well as to the reading skill on focus. The conduct of this study will last for eight weeks, thus longer or shorter instruction duration may have different results accordingly.
Materials and Methods

Participants
The population of the study consisted of tenth grade male students who were selected from a convenient school (viz. Akif Al-Fayez School in Amman Educational Area) in the second semester of the academic year 2018-2019. The school has four-sections of tenth grade students. Two sections, referred to as groups in the study, were selected randomly by the researcher. The 66 students who constituted the sample of the study were allocated randomly into two intact groups. The students in the first group (the experimental) were given forty-fiveminute training sessions on reading by using technology over twelve weeks. During these sessions, the participants were provided with information about using technology in learning reading skills such as You Tube, Power Point, word processor and online dictionaries. Example practices were studied with the teacher. In the second group (the control), the students were taught how to read and by using the regular method suggested by the Teacher's Book. Akif AlFayez School was chosen because the researcher has been working near this school for the past two years which made it easy for him to supervise and constantly check if the instructional program is applied as he planned to. Also, this school has a well-equipped computer lab that most of the public schools, unfortunately, don't have which, in turns offered the teacher the chance to use technology as an efficient tool in applying his lessons.
All members of the two groups under study were given a test on reading. The reading test included 9 questions where each question measured students' achievement of a specific reading outcome (subskill) as prescribed in the English Curriculum Guidelines for tenth graders. To obtain valid scores that identified students' performance, clear rubric to assess their work was needed. In this regard, Roeli (2017, p.2) stated that "creating a great rubric is more than just slapping some expectations on a paper, assigning some percentage points, and calling it a day. A good rubric needs to be designed with care and precision to truly help teachers distribute and receive the expected work". The aspects that this rubric includes are decoding, reasoning, vocabulary, and summarizing.
Design
The present study followed a quasi-experimental design where the control group was taught by using the regular teaching method as described in the Teacher's Book while the experimental group was taught through the TPACKbased instructional program developed by the researcher. The variables of the study were the following; the independent variables were the teaching method (TPACK-based instructional program and the regular method to help struggling readers), and the dependent variables was students' performance in reading skill.
Instrument
To achieve the purpose of the study, the researcher developed a reading achievement pre/post-test. The reading pre-posttest compromised questions that cover the reading skills that are included in tenth grade English textbook. These include decoding, vocabulary knowledge, comprehension and reasoning skills. The analysis of the test was implemented with reference to the general guidelines that include the reading objectives and the standards for Action Pack 10.
For validity purposes, the developed tests were moderated by a jury of seven professionals, two supervisors of English and three teachers of English language. The jury was kindly asked to read the test and check the ambiguity, time and relevance of the text. Their comments and suggestions, such as deleting ambiguous questions, replacing them with clear questions and checking all questions for clarity, were taken into consideration in rewriting the questions of the test. For example, one of the professors suggested that the researcher needs to ask students about familiar words when asking them to pick up synonyms of certain words in the reading text, so that they know where and how to start reading. He said this would also enhance students' prediction or guessing the meaning of these words through context. One member of the jury, English language supervisor, recommend that when examining students' ability in reasoning or critical thinking, by using a quotation from the reading text, it is not enough to ask student to 'explain why'; asking for their point of view is also needed.
To establish the test reliability, the researcher carried out a pilot study with 18 tenth grade students from Faa Secondary School for Boys who were excluded from the participants of the study. Pearson-correlation coefficients of the testretest reliability were (0.96) for the reading skill. The computed results of the reliability through internal consistency method, by using Cronbach Alpha, were (0.83) for the reading skill test and (0.84) which are appropriate values and indicate the reliability of the scale. In order to answer the questions of the study, the researcher used the descriptive statistics using means and standard deviations. The researcher then used ANCOVA test for total score of the reading test and MANCOVA test for measuring subskills for each test.
Data Analysis
To answer the questions of the study, the researcher used the descriptive statistics using means and standard deviations. The researcher then used ANCOVA test for total score of the reading test and MANCOVA test for measuring subskills for this skill. In Table 1 , it was found that there was a significant difference in the students' writing achievement between the TPACK group and the conventional group. This indicated that the treatment increased reading learning group scores, which means that the learners in the experimental group improved their reading achievement through the instruction and activities delivered by the TPACK program under the study. Specifically, the mean scores of the control and experimental groups in pre-test were 12.394 and 12.333 respectively. In contrast, the mean scores t in post-test, were 29.242 and 34.909 respectively. This indicates that there are observed differences in students' means scores in reading posttest, due to the TPACK-based instructional program. To detect significant differences in the post-test applied for sub skills and for the total score of the reading test, Multivariate Analysis of Covariance analysis (MANCOVA) was applied. Table 2 presents the results. Table 2 shows statistically significant differences between experimental and control group for each writing sub skill and for the total score in the post writing test. More specifically, the It was found that there was a significant difference in the students' reading between the TPACK group and the conventional group. This indicated that the treatment increased TPACK learning group scores, which means that the learners in the experimental group improved their reading through the program under the study's instruction and activities. Thereby, statistically significant difference at (α = 0.05) between the two groups are crystal clear. Here, F. value was 27.839. by Sig 0.00 in favor of the experimental group by a mean score of 34. 909. In contrast, the mean score of the control group was 29.242 and thereby no statistically significant difference in their pre-test, as F. value was low as 1.680 by Sig 0.200.
Results
Discussion
The findings of the study showed that there were statistically significant differences at (α=0.05) between the means scores of the experimental group and control group in the reading post-test in favor of the experimental group which were taught by the TPACK-based instructional program. It was figured out that the students who received reading instruction using the designed TPACK-based instructional program have developed their reading skill level. The researcher assumes that the nature of the designed program played a major role in improving students' levels in reading. The TPACK-based instructional program was designed carefully and was validated for implementation to achieve its purpose. The program depended on integrating technological tools in teaching reading such as YouTube, Power Point, Email, word processor, online dictionary and online pronunciation to facilitate the interaction between students and texts, students and teacher and students themselves.
One possible contributor to the superiority of TPAK-based instructional program group was the easy access of technological tools which were provided and implemented to enhance students' autonomous learning. In this regard, Karima (2015) stated that since technology is nowadays dominating all aspects of our life, students can use it at any time and in everywhere. The students participating in this study did the same thing. They extended their use of the instructional program outside the boundaries of their classroom. Receiving and sending material through Edrak, was a clear evidence of such online exposure to L2.
Another possible explanation for the performance of the TPACK model group is relevant to the new and untraditional way of learning reading. More specifically, the participating students were asked to read the relevant material (magazine articles, videos and slideshows on different reading topics) sent to their accounts on Edrak before they come to the class. Here, when students read or watched such material, they were able to establish links between ideas which, in turn, enhanced their comprehension of the reading text in hand. In this concern, Akbari and Razavi (2016) explained that using authentic material through networking helps students make logical connection between ideas and encourage them to infer meanings beyond such connection. At the beginning of using TPACK program, students were not familiar with it, but as the research progressed, they became familiar with its procedures. Eventually they realized the significance of applying the TPACK model in their reading activities. However, significant statistical differences were found in students' reading performance in favor of the TPACK model group. Kang and Dennis (1995) explained that when it comes to develop EFL students' reading ability, there are many technological applications that EFL teacher can engage their students in to help them become life-long EFL readers.
The findings are consistent with previous studies (e.g. Hazeqa and Alzubi, 2016; Bhatti, 2013; Tseng, 2010) . These studies were conducted to investigate the effect of using technology in improving EFL learners' reading comprehension. These studies agreed up on the beneficial aspect of integrating technology in EF education because of its interactive nature that allows the students to be independent learners. Moreover, these studies stressed the importance of reading comprehension as a major reading skill that helps and supports students in improving their language competency in general. The results of the study question are in line with the findings of these studies and, therefore, support the purpose of the study to use technology to teach reading comprehension to EFL students in Jordan.
Conclusions
The current study aimed to find out the effect of a TPACK instructional program on students' reading skills. The results reveal that:
1-The TPACK instructional program resources and tools tailored in light of
learners' needs are fruitful in the development of reading skills and boosted affirmative aims relevant to reading skills development 2-TPACK model can serve as an applicable straightforward method, and of course a complementary way as well, to foreign language teaching.
3-More research needs to be carried out on other language skills or even on other grades.
Implications of the Study
Teachers should be keen to adopt innovative ways to make changes in their teaching practices which will have a great impact on enhancing their students' language skills and knowledge. This can be done can done by benefiting from media literacy. As such, TPACK can be used by teachers and students to help them have fast and easy access to different resources of knowledge. Therefore, teachers should develop their students' use of many technological advances that can guide their language learning. Teachers are needed to use TPACK-based applications and tools that address their students' needs and desires for learning such as You Tube, Email, Edraak, online dictionaries, Power Point, WhatsApp, etc. while teaching to develop tenth-grade EFL students' performance in language skills, particularly reading, the focus of this study. Using TPACK means compromising pedagogical and technological knowledge to enhance EFL learners' reading skill.
Recommendations:
1-The study recommends the need for EFL Teachers in Jordan to join TPACK-based training courses to integrate technology in their teaching to help develop their students' language skills particularly reading skill, the focus of this study. 2-EFL teachers need to keep updating themselves with the most recent technological advances to use them in consulting their teaching skills 3-Equipping schools with computerized language labs which offers amble opportunities for both teachers and students to utilize technology in the teaching and learning process. 4-It is important for EFL teachers to master a good level in TK along with CK and PK to develop an overall TPACK competency.
TPACK Instructional Program Introduction
To apply the TPACK model the study, the researchers content analyzed the reading activities to examine to what extent these activities where included in Action Pack 10-textbook. The researchers redesigned these activities in light of TPACK model in a way to fit them in the instructional program. The reading subskills that have been used are decoding, vocabulary, inferring and reasoning. The participants were distributed into two intact groups. Each group includes 30 male students. The control group were taught using the regular method of teaching according to the Teacher's Book, while the experimental group were taught through the TPACK-used instructional program. The instructional program was administered to the targeted participants over a two-month period distributed on 15 sessions (2 sessions per-reading text activity). Each session was 45 minutes. Through these sessions, students were trained to sign in Edrak and use its application, to chat online, to contact through emails, to use You Tube, to use online dictionaries and to use google search engine to search for content knowledge.
Rationale
Reading is one main challenging skill to be taught in EFL context. This explains how many attempts have been made by researchers and educators to improve EFL learners' performance through engaging them in different communicative tasks and techniques. Technology has drastically developed over years which resulted in the urgent need for integrating technology in classroom. Teachers and educators have started searching for new ways to convey content knowledge to students. Mishra and Koehler (2006) explained that providing convenient learning environment for EFL learners may help them get over language difficulties. Such environment needs to make use of technological advances and integrate them in EFL context. Here, in order to respond to students' arising needs and interests, Information Computer Technology (ICT) can be introduced to English language curriculum. TPACK as technologyoriented model, is a particular example for enhancing learners' language skills particularly reading, the focus of this study. TPACK is a framework where teachers' content knowledge, pedagogy (PK) and technology (TK) interact in a cyclic fashion. Teachers should be equipped with the necessary skills that make the use of technology a thinking and practice routine in EFL classrooms. This makes the present study significant as it addresses the urgent need for overcoming problems in reading.
Instructional Material
The researchers used the reading in Action Pack 10-textbook as the instructional material. The reading activities will be redesigned in light of TPACK model. The researchers opted for the activities based on the following criterion: 1-The content of the activities should match the program objectives.
2-
The relevance of activities to the students' real-life situation.
3-
The appropriateness of these activities to students' needs and interests. During -reading Tell the students they are going to read the text silently and quickly to be able to complete the table below. Tell the students they can use online English pronunciation when needed. They need not to worry about any vocabulary they don't know at this point. Check answers as a class. Ask students to use images that you had sent to them before through Edmodo. They can participate in a class discussion to say how these images describe the real life on Antarctica. Post -Reading Ask students to read the text again and underline the key information to write asymmetry of the text. Encourage students to write in full sentences rather than notetaking. Ask students if there is any vocabulary they still can't understand to use online dictionary to explain these words. Introduction / Engagement -Ask students to look at the picture at the top left of the page. Ask them what they know about diving. Tell the students to say if they have ever seen a documentary film about diving in Aqaba. If they answer no, ask them to look at the link uploaded in the Edraak. Tell the students that this link tells them exactly how diving in Aqaba looks like. After watching the video, ask the students to look at the questions of the text and try to answer them. Lesson: (Teacher Input, guided, Independent Activities). Pre -reading Ask students if they ever gone to Aqaba. Ask them if they think there are some animals live in the sea there. Give the student the word "sea turtles" and ask it to google it to find what do they look like. During -reading Tell the students they are going to read a text about the sea turtles. What information do they think might be included? Tell the students that while they are reading the text they might be faced with difficult words to pronounce or recognize. Tell them they can use online dictionary and online English provocation to help them read smoothly throughout the text. Ask them to focus on the detailed description given to the sea turtles to write them down in their notebooks. Post -reading Ask students to read the lesson again and complete the Table. Ask students to use the image of the 'sea turtles' they googled before and remember the information they have read in the text to give a brief description of these sea animals in terms of their shape, food and weight. During watching this video, the students need to organize the information they get from the video to compare it later with that in the text. Also, tell them what this video aspires to them. Pre -reading Ask the students to look at the photographs and say what they can see (rivers). Which rivers do they think are shown in the photographs? Ask which other rivers do the students know in Jordan and around the world? The students work in groups to discuss a journey they would like to make. You could give on example of your own. Choose students to give their answers. Ask the students to look at the title of the article. What kind of information do they think might be included in the article? During -reading Tell the students they are going to read an article about one man's incredible journey. In this video, they are going to see what caused changes in earth's climate. Ask them to write down the key words or concepts they are encountered with. Tell the students to keep their notes as they will use later on in the lesson. Lesson (Teacher input, Guided, Independent Activities) Pre -reading Ask the students to look at the words in the box Ask students to read the words aloud to check pronoun citation. Tell the students they can use online English pronunciation whenever necessary. Ask students to look at the photographs at the top of the page and tell you how these photographs match their understanding of the video they had watched at the very beginning of the lesson. Ask them what information do they think might be included in the magazine article? Student would start guessing and you praise their answers accordingly. During -reading Tell the students they are going to read and listen to the text. They will discover how glossaries, fossils and volcanoes are all connected to climate change. Tell them they can use online dictionary to find the meaning of the unfamiliar words. Refer them to authentic magazine article you had sent to them before through Edraak and ask them to find connection. Post -reading. Play the cassette again and ask students to answer the following questions 1.
TPACK Lesson Plan 1 Module Four: Journey
Modification Enrichment
TPACK Lesson Plan 2 Module Four: Journey
When did galleries cover much of Earth's surface? 2.
Which disasters caused the climate to become cold and dark? 3.
What have archeologists found in Antarctica and what does this prove?
4.
What is meant by the expression 'take action'? What kind of action needed to be taken? 5.
What do you think the climate will be like in the future? Explain how? Point out that they will not find the answers to questions 5 and 6 in the text, but the will have to think about the answers themselves. Tell the students they can google that through finding literature that support their answers. Enrichment:
Modifications:
TPACK lesson Plan 6 Module 6: Journey Engagement/Introduction Make sure that students had watched the video you had sent to them through Edraak. Ask them some questions to check if they had really watched it: 1-What was the video about? 2-What new knowledge did the video add to you? Lesson (Teacher input, Guided, Independent Activities) Pre -reading: Ask students to look at the photographs and say what they can see (a view of Alhamra Palace). Do they know where this place is? Do they think it is a nice place to visit? Students should give reasons for their answers.
-Ask students to think of an example of Islamic architecture they have visited before in Jordan. Is it a tourists' attraction? Explain that they have to tell their partner what they thought of. Choose students to describe the place they have chosen.
During reading -Tell the students they are going to read and listen to an article about Alhambra Palace. Ask the students to look at the title of the text. What kind of information do they think might be included in the text? Tell them to read the text quickly to get a general idea of what it is about. Also, tell them to underline, while they are reading, what they think it is a fact and what it is an opinion by referring them to the Slideshow (https://www/slideshare.net/crisortizeo/d-40685474) that had been sent to them through Edmodo.
Post reading After the students finishes reading and listening to the lesson, they are needed to answer the following questions: 1-Give another suitable title to the lesson. Engagement / Introduction -Tell the students they are going to watch a video about health tourism in the Dead Sea (https://www.youtube.com/watch?=kaiune.Iqu) -Have a short discussion with them before you watch the video. Brainstorm ideas and write them on the board. Lesson (Teacher's input, Guided, Independent Activities) Pre-reading -Ask the students to look at the photographs and say what they can see (the Dead Sea). Ask students if they have ever gone to the Dead Sea or if they want to go there and why? -Tell the students that they are going to read a text about health tourism at the Dead Sea in Jordan. What kind of information do they think might be included in the text? During -reading -Tell the students to read the text quickly to find answers to the questions of the tex. Have students compare information they have got from the text with that in the Power point sent to them through Edmodo. The students, then, answer the following questions: 1-Give another suitable title to the text. 2-What is the main idea of the text? 3-Describe why the Dead Sea has been given its name. 4-What other places for health tourism can you think of? What is special about them? -Make sure that the students could guess the meaning of the key words in the box while are engaged in reading the lesson. You can do that by asking them to use these words in meaningful sentences.
Post -reading Ask the students to work in groups to design a brochure using one Power point slide inviting tourists to visit the Dead Sea. If you feel that this activity would take time, ask students to do it as assignment and share it with each other and the teacher, you, through Edraak.
Modification:
Enrichment: Engagement / Introduction -Tell the students they are going to watch a video about the Jordan National Gallery of Fine Arts. Tell them that main theme that this video conveys comes at the end of the video by the narrator of this video. -Ask the students to pay attention to the value the video represents. After watching the video, ask the students what the main message is does the video convey. (the importance of motivating and supporting people in Jordan to present their own work of cultural art. -Ask the students to google the meaning of the key words in the box through searching in google images. Pre -reading -Ask the students to remind you of any form of art they know. Ask them to look at the photographs at the top of the page.
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